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I. INTRODUCTION 
This report is presented in response to the request from the Middle States Commission on Higher 
Education as noted in its November 15, 2012 session and documented via letter dated November 15, 
2012: 

At its session on November 15, 2012, the Middle States Commission on 
Higher Education acted to accept the Periodic Review Report, to reaffirm 
accreditation and to commend the institution for the quality of the 
Periodic Review Report process. To request a progress report, due 
October 1, 2014, documenting further progress in: “implementation of an 
organized and sustained assessment process to evaluate and improve 
student learning, in all programs including general education, with 
evidence that assessment results are used to improve teaching and 
learning (Standards 12 and 14).” 

 
We are pleased to present this report which describes significant progress in the area of academic 
assessment at the University of Baltimore (UB). The report includes a brief profile of the University, key 
personnel changes that have occurred in the past two years, an overview of UB’s efforts and progress 
since August 2012, as well as highlights of exemplary efforts in Standards 12 and 14.  In addition, 
Appendices include examples of a representative range of assessment products and materials. 
 
College Profile 
University of Baltimore (UB), a public university, was founded in 1925 as a private institution and 
incorporated into the University of Maryland System in 1988. Its mission is to provide innovative 
instruction in business, public affairs, the applied liberal arts and sciences, and law to serve the needs of a 
diverse population in an urban setting.  The university has undergone a transformation with the expansion 
of its service area to lower division undergraduate students, necessitating the development of a General 
Education program and the reallocation of resources in order to provide instructional and student affairs 
support for new enrollment. Numerous organizational changes have also been undertaken in support of 
the university’s expanded mission and student body. 

The University of Baltimore submitted a Periodic Review Report (PRR) May 29, 2012.   The review team 
in their follow up report commended UB for providing a clear description of significant changes at UB 
and for providing compelling evidence of broad community involvement in the preparation of the PRR as 
well as the identification of clear challenges and opportunities. One of the major challenges has been the 
development of the General Education curriculum for lower division undergraduate students, placing 
demands on the faculty, particularly part time adjunct faculty, to deliver the curriculum and assess student 
learning outcomes.  While the review team acknowledged these challenges and others and recognized that 
UB has made progress in the assessment of student learning outcomes, the momentum needs to be 
sustained.  Thus, the request for this progress report is to outline accomplishments in the areas of General 
Education and the overall assessment of the curriculum.  
 
Specifically, the central recommendation and finding from the May 2012 PRR August 2012 Reviewer’s 
Report was to provide a Progress Report to MSCHE in October 2014 on UB’s results from ongoing 
assessments of student learning outcomes in all its programs, most particularly in the General Education 
program and related undergraduate entities, providing evidence that assessment results are used to 
improve teaching and learning (Standards 12 and 14).  
 
Leadership change since the PRR 
During the past two years, the University of Baltimore has undergone significant changes in leadership 
and organization that have created a challenging yet opportune context for efforts at assessment.  
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Academic Administration 

Provost Office and Presidency  
Enrollment 

EMSA 
College 

 CAS, CPA, MSB and Law 
2012-2014 -All colleges have an 
associate dean and at least one assistant 
dean. Role of assistant dean to focus on 
retention support and direct quality 
management for advising staff  

2013 - Associate Provost for Academic 
Affairs accepted a position at another 
institution, and in late 2013 a new 
Associate Provost for Academic 
Affairs was appointed who continues 
to be the lead on assessment and the 
MSCHE Accreditation Liaison Officer 

2014-Director of Academic Initiatives 
took responsibilities for mixed 
methods data collection and analysis 
for student success planning, and for 
design of related new initiatives. 

2014 -UB’s long-serving President 
retired and President Kurt L. Schmoke 
began his tenure on July 1, 2014. 

2013-New Director of 
Freshman Admissions  

2013- New Director of 
Community College 
Relations 

2013‐ New AVP 
position to manage 
enrollment related 
student and financial 
data  
 

2012 -New dean of the College of 
Arts and Sciences 

2012-New dean of Law School 

2013-2014 Interim dean Merrick 
School of Business (MSB) 

2013-New Director of University 
Writing Program late 2013 

2014- New dean MSB 

2014- Interim dean of College of 
Public Affairs. Previous dean hired 
in 2011 left for a position elsewhere 
 

 
II. PROGRESS TO DATE AND OVERVIEW OF CURRENT STATUS 
As highlighted in the PRR Team Report and evident in the 2012 PRR, UB lacked a formal organized and 
sustainable structure that would facilitate implementation of meaningful assessment in all courses and 
programs (including General Education). 
 
In the past two years, in spite of the tremendous changes in leadership, UB has devoted significant effort 
and resources to systematically coordinate the Assessment of Student Learning Outcomes and General 
Education efforts in order to: 

 Strengthen the infrastructure for assessment 
 Develop and implement an organized approach for evaluating student learning at all levels 
 Assure that all programs, including General Education courses, have clearly articulated missions, 

learning outcomes, and assessment plans 
 Generate assessment findings that provide evidence that students are achieving learning outcomes 
 Provide evidence that assessment results are used to improve teaching and learning and as a 

meaningful component of institutional assessment 
 Develop a systematic approach to identifying and implementing a cycle of institution tools for 

collecting and sharing college-wide and programmatic data. 
 

The PRR was submitted on May 29, 2012, and during this same summer UB launched the faculty-led 
work groups that addressed General Education.  Specifically, we have accomplished the following since 
the Middle States Evaluation PRR Report in August of 2012: 
 
Standard 12 - General Education 
The General Education Council, first created in 2011, in conjunction with other units in the university, 
has achieved a great deal in the past two years (See Appendix B for full General Education Assessment 
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Plan).  In AY 2012-13, the following were accomplished as outputs from the work groups funded by the 
Provost in the summer of 2012: 

 The General Education Program was redesigned as a competencies-based model still 
consistent with Code of Maryland (COMAR).  Activities related to the redesign were: 

o New labels designed to organize the curriculum  
o All courses mapped to competencies  
o Existing learning goals revised and new ones added to address competencies in each 

dispositional area 
o Process and paperwork revised for recertification of existing GE courses 
o Process created for approving new GE courses in the new model 
o Innovative Sophomore Seminar created with signature common read program 
o Required capstone course implemented in all UB undergraduate majors 
o Faculty training and development provided in best practices in General Education 

delivery 
o Assessment plan for learning outcomes drafted 
o Initial assessment of WRIT 300 completed.  

 AY 2013-14 saw many outputs from the academic year and the work groups of summer 
2013. Further development of General Education processes and initiatives led to: 

o Development of a General Education Mission statement 
o Appointment of a Director of General Education with course release time (begun fall 

2014) 
o Development of a General Education website and clear guidance for advisors on the 

implementation of the plan 
o Review of syllabi and mapping of student learning outcomes (Appendix B section A)  
o Development of an enhanced set of common goals for capstone courses, approved by the 

University Faculty Senate, to add more rigor and continuity across the entirety of a 
student’s undergraduate experience (Appendix B section B) 

o Finalization of the design of the Sophomore Seminar.  Identified faculty and provided 
training to offer seven sections for fall 2014.  This course includes a common syllabus 
with student learning outcomes, learning opportunities, and identified assessments and 
will be used as a pilot for all General Education courses.  This course also includes a 
common read along with signature writing assignments and writing assessment 
(Appendix B section C)    

o Revision of the General Education Assessment Plan 
o Revision of General Education courses; created a credit-bearing WRIT 100 to replace 

noncredit-bearing developmental courses DVRW 090 and 095; and revised WRIT 300   
o Closer examination of General Education courses for optimal student learning, and 

revision as necessary. 
 

Standard 14- Assessment of Student Learning (See Appendix C for Assessment Handbook) 
 Further development of a documented, organized, and sustained assessment process to 

improve student learning:  
o Developed an organized assessment process and plan that includes guidelines and 

timelines at the institution and program level 
o Developed a core assessment team (CAT) with representatives (fellows) from each 

school to help facilitate the process 
o Provided CAT members with professional guidance and professional development  
o Utilized CAT members to provide a system of targeted feedback to guide faculty and 

staff in the development and evaluation of all of the requisite components needed to 
accurately assess student learning 
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o Targeted professional development workshops and provided faculty/staff development at 
the college and university level 

o Supported and reviewed program- and course-based projects that provide evidence of 
student learning   

o Provided opportunities for faculty and staff to regularly come together to share and 
discuss university and program level data. 

 
III. SUPPORT FOR THE INFRASTRUCTURE FOR ASSESSMENT 

In an effort to strengthen assessment efforts at all levels, a number of initiatives are in place.  These 
include a Core Assessment Team (CAT), a process and plans for both institutional and General Education 
assessment, an assessment management software application tool that helps manage assessment and 
planning, and dedicated support for improvement in teaching and learning.  

Support for Assessment—Establishment of a Core Assessment Team (CAT) Institutional 
Assessment Plan for Student Learning Outcomes 

The review team from the 2012 PRR acknowledged that UB had taken important steps to provide the 
initial support for assessment through the creation of the Office of Outcomes Assessment and Assessment 
Coordinator (2010) who was also the Associate Provost for Academic Affairs.  At that the time, Associate 
Deans in each school worked closely with faculty responsible for assessment at the program level.  While 
great strides continued to be made in assessment, a systematic plan for institution wide assessment was 
not yet in place.   In fact, the PRR review team indicated that support alone does not in and of itself assure 
assessment is taking place, and the team recommended a written Institutional Assessment Plan be 
developed.  To support this work, in 2014 a Core Assessment Team (CAT) was developed that provides 
targeted support for student learning outcomes assessment, and includes a process for the ongoing review 
(Appendix A Institutional Assessment Plan). 

Assessment fellows in each of the colleges and the division of Enrollment Management were identified to 
review assessment work in their colleges and divisions.  Moreover, as a group, CAT provides feedback, 
training, and support to the colleges, and it develops the infrastructure for assessment University-wide.  
CAT is also responsible for developing, implementing, and revising the Institutional Assessment Plan. 
Specifically, assessment fellows review mission, student learning outcomes, curriculum, mapping, short 
and long term assessment plans, quality of assessment methods, and examples of how assessment results 
are used at the program level to make change. All of these efforts are captured on a program level 
assessment template (Appendix A page 12). Work was due to the associate deans for each college June 
15, 2014.  Upon reviewing work submitted in the template, assessment fellows in conjunction with the 
associate dean provided feedback (Appendix A page 16).   

A series of workshops that align with the various steps in the assessment process were designed and will 
continue each semester to assist program chairs and directors with this work as well as building internal 
capacity.  They are provided by the Assessment Fellows, Associate Deans, and Director of Bank of 
America Center for Excellence in Learning, Teaching, and Technology (CELTT), The Associate Provost, 
and other faculty and staff skilled in outcomes assessment.  When each piece of the assessment work is at 
an acceptable level, it is entered or revised in TASKSTREAM (described below) and updated in the 
Institutional Progress Report Inventory. Below is a snapshot of the Progress Report Inventory for the 
College of Public Affairs Undergraduate Programs.  Full status reports for each of the colleges which 
offer more detailed information than the snapshot below are provided in Appendix A page 22. 

College of  Public Affairs  Dept. 
Mission 

Program 
Mission 

Learning 
Outcomes  

Map  3-5 
year  
Plan 

Documented 
use of  
evidence 

Community Student  & Civic 
Engagement 

X X X X X  
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Criminal Justice X X X X X X 
Forensic Studies X X X X X  
Government & Public Policy X X X X X  
Health Systems Management X X X X X X 
Human Services 
Administration  

X X X X X  

International Studies  X X X X X  
 
While the goal was to have all missions, outcomes, assessment plans, and examples of closing the loop 
activities uploaded into TASKSTREAM in the summer of 2014, it quickly became clear that the quality 
of some program efforts was not optimal, and the variety of ways in which data were reported made it 
difficult to track assessment efforts.  Thus, faculty, department chairs, deans, and administrators met 
regularly to discuss assessment results with guidance from the CAT, and fellows systematically reviewed 
plans and develop strategies for improvement.  Presently, 95% of the fifty programs have missions and 
student learning outcomes, approximately 70% have both curriculum maps and 3-5 year plans, and 80% 
have evidence of using assessment for improvement. The goal is for all programs to have viable missions 
tied to the UB mission and school missions, with clear student learning outcomes, assessment plans, and 
evidence of using assessment for improvement in 100% of the programs, by June 2015. 

Support for Assessment—Assessment Software 

Since the PRR in 2012, UB has purchased TASKSTREAM, an assessment management software 
application that helps manage accreditation, assessment, planning, and quality improvement processes. 
The CAT meets regularly to discuss the results and to create strategies for improvement. We currently use 
TASKSTREAM to collect and manage data for each of the following areas for each program or unit for 
every academic year: Mission/Purpose; Goals; Outcomes/Objectives; Measures and Achievement 
Targets; and Findings and Action Plans. When in full operation by summer 2015, TASKSTREAM will be 
able to generate various assessments, audit, and other reports from the system. 

Support for Assessment—Institutional-wide Support for Assessment and Teaching and Learning 

To sustain the infrastructure for the assessment of student learning outcomes and to provide the tools for 
faculty and staff  to use this evidence to make change, a variety of university-wide and college-level 
efforts have resulted in addition to the workshops provided by the CAT.  These include support from 
The Bank of America CELTT, individual schools, and the Office of the Provost. 

One of the recommendations of the 2007 MSCHE review was to create a center for teaching and learning. 
The Bank of America Center for Excellence in Learning, Teaching, and Technology (CELTT), 
established in 2012, serves as the locus for faculty members and staff to engage in issues of significance 
with respect to learning, teaching, and technology; for promoting and sharing best practices; and for 
enhancing the climate of teaching and learning at UB. One of the signature events is the annual Fall 
Teaching & Learning Day, which is now about to have its third iteration. In addition, yearly faculty 
cohorts are designed in ways to enhance teaching and learning and include groups such as Student Course 
Performance and Learning Behaviors (2013-14) and Community Based Learning (2013-14). Specific 
assessment-focused activities in the past two years included Teaching in a Larger Classroom (April 
2013) and Using Rubrics to Advance Program-Level Assessment (February 2014) presented by Dr. Terry 
Rhodes.  Future scheduled events include Writing Across the Curriculum in February 2015 and Aligning 
Learning Tasks with Course-Level Outcomes in October 2014 (Appendix D). 

An example of a Provost-level initiative was the day long faculty and staff event at the beginning of the 
fall semester 2014.  Dr. Jillian Kinzie from the National Survey of Student Engagement (NSSE) discussed 
UB’s most recent NSSE and Law School Survey of Student Engagement (LSSE) results as well as how to 
move from data to action, thus reinforcing the need to use evidence in both decision making and 
enhancing teaching and learning (Appendix D).  
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IV. EXEMPLARY PRACTICES 

There are many examples of exemplary assessment work throughout the university.  Below are highlights 
from the College of Arts and Sciences, the Library, the University Writing Program, General Education, 
the Achievement and Learning Center, and selected policy initiatives.  The Merrick School of Business 
(MSB) section on assurance of learning, which was prepared for their upcoming Association to Advance 
Collegiate Schools of Business accreditation, is in included in Appendix E page 2.  An example of 
assessment at the undergraduate level within The College of Public Affairs (CPA), another college with 
external accreditation mandates, is included in Appendix E page 17.  In addition, an example of learning 
outcomes and an assessment plan for advising in the College of Arts and Sciences, developed in 2014 and 
not yet executed, is provided in Appendix E page 41.  Finally, all aspects of the developmental studies 
programs were reorganized in fall 2013: this redesign is in Appendix E page 44 . 

General Education Information Literacy Outcomes  

During FY13, a campus team assessed student information literacy skills in two courses, INFO 110: 
Introduction to Information Literacy and WRIT 300: Composition and Research.  Both General Education 
requirements, these courses were selected because they represent the only two clear points in the 
curriculum where information literacy is purposefully taught to all enrolled students. The assessment 
included a pre- and post-test in both courses as well as assessment of student artifacts using a rubric.  
Though analysis of the data is ongoing, early results indicate that the research skills that students 
demonstrate most clearly and strongly in their research projects is the ability to find sources of at least 
fairly reputable quality that are relevant to their topic. Students struggle most in their ability to use those 
sources to successfully make a point. Rubric scores also demonstrated that students struggled to 
successfully communicate information from sources. While students were often capable of including 
information from sources in their research papers, they rarely synthesized or organized that information in 
a meaningful way. Along the same lines, the assessment of student artifacts showed that students struggle 
to effectively integrate source material into their writing. In many cases, the student artefacts showed 
evidence of quotes being “dumped” into the paper without context, rarely demonstrating effective or 
appropriate use of paraphrasing or summarizing a source’s argument.  

What was learned from this assessment is that while students are often capable of finding sources, they 
struggle to understand the purpose those sources serve in supporting their own arguments.  As a result of 
this assessment data, the campus team made strategic changes to INFO 110 and WRIT 300 (Appendix E 
page 45).  

Upper-division General Education  

Two upper division general education courses, Ethical Issues in Business and Society (IDIS 302) and Arts 
and Ideas (IDIS 304), were significantly redesigned in AY 2012 and 2013, respectively.  These courses 
had similar problems that prompted the need for the redesign projects: 

 Significant course drift, due in part to lack of coordination among the colleges and departments 
 Insufficient seat availability to serve the demand for students who needed to finish the courses as 

graduation requirements 
 Lack of resources for instructional faculty, especially adjunct faculty, to ensure consistency in 

measuring learning outcomes. 
  

As a result, course improvements were implemented with a focus on the scope and consistency of 
learning outcomes and the need to keep costs flat while increasing access.  Each of the projects resulted in 
these changes: 

 Rewriting learning outcomes to address college-wide needs 
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o IDIS 302 team members developed outcomes that would meet the needs of business and 
public affairs students (these areas had specialized outcomes) as well as those for arts and 
sciences students (ethics outcomes focused more generally on social responsibility) 

o IDIS 304 team members reduced the focus on literature and widened the scope of 
learning outcomes to include aesthetic evaluations of visual and musical arts. 

 Establishing a common syllabus and common assignments to ensure that all students had 
consistent learning experiences across sections 

 Building a repository of teaching resources available to all instructional faculty 
 Creating hybrid (“flipped”) models of instruction to allow students to practice their learning in 

teams (this also increased access by allowing larger class sizes and maintaining individualized 
feedback opportunities) 

 Developing a training manual for faculty and staff assistants. 

For IDIS 304, the course redesign provided an opportunity to assess the following learning outcomes for 
Humanistic and Aesthetic Thinking (HAT), part of the new (2013) overall General Education model: 

 Comprehend, interpret, and analyze texts/artifacts and explain the distinctive ways in which ideas 
are communicated within a given discipline and the methodologies and tools used for that 
communication; 

 Compare and contrast the numerous factors and institutions that influence individuals, cultures, 
society, and the natural environment; 

 Discuss relevant aspects of the historical or cultural contexts from which ideas and ways of 
communicating emerge. 

Modified AAC&U Value Rubrics were the tool for assessing the three learning outcomes.  During the 
baseline term (Spring 2013), the final project took the form of a paper (See Appendix E page 49).   

    Comparison of Assessed HAT Outcomes 

Level of 
Achievement 

Baseline, 
Spring 2013 

Redesign 
Spring 2014 

Resulting 
Improvement 

4-Capstone 19% 23% +4% 
3-Milestone 31% 48% +17% 
2-Milestone 50% 28% +22% 
1-Benchmark 0% 1% -1% 

Yale Gordon College of Arts and Sciences BS in Simulation and Digital Entertainment Program 

The BS degree program in Simulation and Digital Entertainment uses assessment to close the loop in 
curriculum planning and revision for the program.  This program assesses student learning outcomes at 
three intervals in the student career—the introductory course, a mid-level course, and the capstone course.  
One example of how assessment is shaping the program is that some sections of the introductory course, 
which had been a stand-alone course, were integrated into learning communities within the university, 
and the result has been better completion rates for the course as well as better quality of final game 
production.  In addition, instruction in the introductory course has moved from teaching with fundamental 
scripting and game logic to using a professional-level tool.  Assessment will serve to measure whether 
this move helps professionalize the students at an earlier period in their scholastic career. The mid-level 
course assessment demonstrated a need to increase writing training in game planning and documentation 
course work.  Thus the program is considering increasing the journal writing requirement in these 
courses.  Other curriculum changes based on assessment include revising the program into tracks of 
specialization to give students more clearly focused project goals in the capstone course (Appendix  E 
page 54).  
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Law School 

The law school's last accreditation visit by the American Bar Association (ABA) was in 2011. The report 
was generally positive and noted our innovative writing program, increased faculty diversity, and high 
student job placement rates. The report noted as areas for improvement the need for an updated strategic 
plan, advising with respect to character and fitness requirements for bar admission, and increased support 
for the library. 
 
The law school formed a strategic planning committee and adopted a new strategic plan in 2013. 
Beginning at orientation, programs advise students of the requirements for admission to the bar. A new 
director took leadership of the library in 2014 and is developing a library strategic plan to improve 
holdings and services. The ABA substantially changed the accreditation standards in August 2014 to 
emphasize learning outcomes and experiential education. The ABA has indicated that compliance 
guidelines will be forthcoming.  

In 2013 for the first time, the law school administered the Law School Survey of Student Engagement 
(LSSE). Many of the LSSSE findings were positive, especially with respect to career development. Other 
findings, especially as concerned writing, did not align with what the law school would have expected 
given the required writing courses in the curriculum. The law school is evaluating the data to determine 
whether they support any changes to curriculum or student advising. The law school also adopted an 
experiential learning requirement a year in advance of the new ABA standard and is in the process of 
implementing that requirement this year. 

University Writing Program 

In addition to changes in the foundational writing program (WRIT 100), the entire university writing 
program has been redesigned. As recently as 2013, there  were no shared outcomes for the DVRW 
(developmental) and WRIT courses, with the result that student experiences and achievements across 
multiple sections and up from First Year Composition (DVRW 90/95/WRIT 101) to Junior Composition 
(WRIT 200/300) could not be measured reliably.  In addition to quickly being identified by the new 
Director of the Writing program, this became obvious as result of the General Education mapping activity 
(Appendix). Because learning outcomes based on best practices and national standards are vital to student 
success, and because consistency via shared outcomes across courses is vital to reporting student success, 
the Writing Program’s first priority was to develop student learning outcomes for the writing courses at 
each class level; further, the learning outcomes articulate writing skills and activities that are sequenced 
with intentionality. With the program and assessment plan firmly in place for fall 2014, assessment results 
of writing across the university will be available in AY 2014-15 (Appendix E page 61). 

Achievement and Learning Center  

The Achievement and Learning Center (ALC) is using assessment data to inform its academic support 
efforts. In 2011, data suggested that UB freshmen sought academic support with less frequency than their 
classroom performance would predict. In response, the Achievement and Learning Center designed a 
model of academic support to increase academic help-seeking behavior among freshmen. Since UB 
freshmen are primarily first-generation students who may lack models for forming a college identity, in 
2012 the ALC piloted Peer Assisted Learning (PAL), a form of small-group tutoring based loosely on the 
University of Missouri’s Supplemental Instruction model.  The goal of the pilot was to provide freshmen 
in two courses (a freshman seminar course and an economics course) with successful and enthusiastic 
peer role models in the classroom, to support their performance in those courses, to deliver study skills 
instruction, and to begin to build bridges to ALC’s other support services. Qualitative and quantitative 
data showed the pilots to be successful in reaching these goals: Use of academic support for the piloted 
courses increased, grades improved, students reported learning new study strategies, and students in the 
piloted courses demonstrated increased interest in other ALC services by independently registering for 
other forms of ALC support at greater rates than did other freshmen. Based on the success of the pilots, in 
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2013, the program was expanded to include all non-honors sections of the freshman seminar course and 
two introductory biology courses, BIOL 101 and BIOL 121 (Appendix E page 74). 

Lower Division Student Success Initiative  

This pilot project in the lower division Information Literacy course (INFO 110) focused on assessing 
persistence behaviors in the classroom relative to final grades, and it explored how engagement behaviors 
in the classroom impact course DFW rates.  Since the course was created in Fall 2007, first time DFW 
rates have been quite high, some semesters greater than 36%.  Even though Information Literacy faculty 
use UB’s Early Alert system for monitoring student effort, since the faculty allow for revisions and 
extensions for submitting work, and since the major project is not due until the end of the term, many 
students end up with a failing grade, and advisors haven’t had the opportunity for outreach because 
academic risk alerts had not been generated for them.  What was needed was a means to help faculty to 
recognize failure risks earlier, to restructure assignments and pedagogies to support student engagement 
and subsequent success, and to involve advisors in substantive discussions of students’ risk indicators that 
go beyond attendance and low grades.  The baseline assessments of measures of quantity/quality of effort 
and quantity/quality of engagement were completed for spring semester 2014, and in fall 2014 
improvement measures are underway.  Faculty conversations and comparisons of pedagogies revealed 
that the primary reason for failure in this course was not submitting required material and low levels of 
effort in the culminating assignment.   
 
The project centered on a system for analyzing student achievement in the areas of attendance, quality of 
engagement during class time, quality of the work submitted, quantity of the work submitted, and final 
grades.  Based on these factors, students are assigned an academic risk score, and this score will be used 
in three ways:  determine whether low scores (high risk) are predictive of subsequent attrition; reframe 
advising interventions; and determine whether approaches to course redesign and faculty development  
can improve scores.  Results indicated that it is not that students are incapable of doing quality work, but 
whether or not they submit the work.  In addition, class attendance was predictive of grades.  Faculty 
development surrounding high impact practices and pedagogies of engagement may yield improvements, 
and enhancements to orientation and advising protocols may also be beneficial (Appendix E page 81). 

Policy Change—Mid-term Progress Reporting 

In Fall 2013, UB piloted an initiative to expand mid-term reporting, focused on first- and second-year 
students, to address the progress of all students.  Feedback was gathered from both faculty and staff and 
indicated that students generally welcome getting feedback on progress and recommendations for 
continued improvement.  The initiative seems to be generally successful in triggering positive student 
responses, such as communicating with advisors and/or instructors and in creating a standardized vehicle 
for conveying success information to students.  Yet, a number of students indicated a desire for more 
specific guidance and progress indicators.  This has led to a proposed policy change, supported by the 
University Faculty Senate Academic Policy Committee and to be approved at the October meeting of the 
full University Faculty Senate. The motion reads: 

The UFS Academic Policy Committee recommends that: The  University  of  Baltimore  adopt  a  
standard  Mid-term Grade Policy  for  undergraduate  students.    The  Mid-term   of   a   fifteen  
(15)  week   undergraduate   semester  will  be  designated  as   the  eighth (8th)  week  of   the   
semester.    Therefore     Mid-term  grades  will  be  due  the  eighth (8th)   week  of  the  semester   
by   all   full-time  and  adjunct   faculty.     Faculty  would  have  the  option  of  either  using  
traditional  letter grades  (A, B, C, D or F)  or  reporting  the  student’s  progress  as  
Satisfactory, Unsatisfactory  or  FA (failing  due  to  excessive absences).    Faculty  should  rely  
on  the   class  format  to  determine  which   grading  approach  would  be  most  appropriate.   
The    Mid-term   grade   progress   will  be  reported  in  PeopleSoft  since  this  is  the  official  
University  grade  reporting   mechanism. 
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Rationale:    Data  collected  from  the  Student  Success  Survey  indicates  the  Mid-term grade  
progress  reports  can  change  student   academic  behavior.   For  those  students  who  
participated  in  the  survey  the   Mid-term   progress  reports  provided  them  with  information  
that   helped  stimulate  positive  academic  behavior.     The  Mid-term progress  reports  can  
become  a  standardized  tool  used  by    faculty  and  academic  advisors  to  provide  students  
with  feedback   and  recommendations on  how  to  continue  to   improve  their  academic  
standing over  the  course  of  the   semester. 

 
It was recommended that the Center for Excellence in Learning, Teaching, and Technology (CELTT) 
convene a small workgroup of faculty to explore the issue of best practices in providing frequent, 
substantive, formative feedback throughout the academic term and drawing on campus resources (i.e., 
academic advisors, the Achievement and Learning Center, the Counseling Center, etc.) to support areas 
for student improvement where indicated by the feedback information and to share the findings widely, 
including outreach to adjunct faculty (see Appendix E page 86).  

IX. NEXT STEPS 

The faculty, staff and administration at the University of Baltimore are keenly aware that we are far from 
done in stabilizing our assessment efforts; we have made progress and will continue to do so.  We look 
forward to reporting in our 2016-17 Self Study that not only have we continued to implement an 
organized and sustained assessment process to evaluate and improve student learning, but also that it will 
be evident in all of our programs, including general education, that the evidence that led us to make 
changes have resulted in greater successes for our students. Finally, we are more than happy to provide 
any additional materials as requested by the Commission. 

 


